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Dear Readers

Welcome to the February 2014 edition of The Compass. We know that you join with
us in welcoming year 2014, a new chance for growth, development and progress. Here
at the Baha'i Academy, we celebrate the struggles and triumphs of countless students,
teachers and mentors working together to build their capacities, develop their moral
capabilities and work with others to lay the foundation of a prosperous new era for
India and the world.

This edition of The Compass combines the related themes of empowerment, creativity
and skill development. As we launch our new revamped website, a new course and a
new award, we hope you'll be inspired by the promise of a new cohort of India’s youth.

Our feature article, UN Forum calls for a comprehensive approach to women'’s
empowerment for the post-2015 agenda, examines the United Nations’ continued
focus on women’s empowerment, which is also a continuing theme in the Academy’s
Education in Universal Human Values modules and an issue of constant concern to our
students. As you'll see in the article called Theory into Practice—Learning in Action,
the vast majority of students acted upon promoting gender equality as their first
practicals exercise. In this issue of The Compass we have summarized data from
hundreds of ‘practicals’ of our students in the areas of equality of men and women and
rectitude of conduct. We're excited about the new emphasis in India, and around the
world, on creative solutions to everyday problems. New ideas are being welcomed from
both men and women for how to uplift our citizens. Governments are recognizing the
need for soft skill development and India has launched the National Skill Development
Corporation with a goal of upgrading the skills of 500 million people by 2022.
Universities are rallying around the call for practical application of knowledge, not only
with technical skills, but with cognitive and interpersonal skills as well. Character
education is the focal point of Value Education: the Need of the Nation in the

translated article from University News, e R&0T: UFNIRSL.In Abilities, Skills and

Healthy Attitudes for Post Graduates (ASHA) we continue to explore this global
and national focus on skill building by offering a new course highlighting the key skills
necessary for productive communications. We share practical ideas for how to develop
creativity and invite participation in the upcoming National Creativity Award in
Creativity Leads to Positive Change. We overview our upgraded website in Baha'i
Academy Announces Its Revamped Website and hope that you will take time to
peruse the new layout and features that include our Online Foundation Level course on
Fostering Personal Development and Social Progress. Finally, we wrap up the issue with
a review of Guy Claxton’s latest book on improving schools through creative approaches
called What's the Point of School?

Overall, we hope that you'll be inspired.
The Compass
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What UICT (Mumbai) Students Have to Say!

In our regular lives, we are so busy that we don’t have a minute to
realize ourselves, who we are or what we want to be. But, in the
last two days at the Academy, we have found the actual reality of
life and how to implement small things to make ourselves and
others happy. We now understand the actual value of ethics in
our daily lives. | am very thankful to Prof. Dr. M.D. Teli, along
with other members of the Bahd’i Academy for making us believe
in ourselves and in a positive approach. Thanking you!

Shailesh Maurya

The first thing | like about this place is the peace, love and
kindness | feel. I’'m personally thankful to you, my guide, Prof.
Teli, for arranging this place for all of the Masters and Ph. D.
students. We had good conversation with you and | look forward
to a possible internship. God bless you and all of us.

Parag Bhausar

Truly, | realize true happiness here through different interactive
programmes—Ilearning through doing activities. Education in
Universal Human Values is nowadays more necessary than our
education, which we only reserve for our course of study. | realize
about my true self here and am really, highly thankful to the Baha’i
Academy. Thanking Baha’i Academy.

Pintu Pandit
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UN Forum Calls for a Comprehensive Approach to
Women’'s Empowerment for the Post-2015 Agenda

Women’s empowerment has been at the
forefront of international concern during
this past decade. The issues range from
giving women the tools and education
they need to work their way out of

poverty to preventing unspeakable
violence. Recent statements from the
Baha'i office at the United Nations have
brought these issues to light and made a
sincere plea for stalwart effort to alleviate
the plight of half the world’s population.

“Women and girls in territories throughout
the world are enmeshed in a culture which
enables and sustains violence against
them. This affects not only women and
girls; such violence is ultimately an act of
aggression against society as a whole. It
degrades victims, perpetrators, families
and entire communities. As such, the
eradication of violence requires not only
changes in law and policy, but more
fundamental changes at the level of
culture, attitudes and beliefs. Such
changes must be grounded in the

conviction that the equality of women and
men is not only a goal to be achieved, but
a truth about human nature to be
acknowledged and embraced. The soul
has no gender. The very essence of what
make us human is neither ‘male’ nor
‘female.” Conceived in this way, equality
goes beyond a tally of resources or a set
of social norms. It reflects the nobility
inherent in every human being.”

(From: Towards the Eradication of
Violence Against Women and Girls—
B.I.C.’s contribution to the 57" Session of
the Commission on the Status of Women,
November 2012.
(http://www.bic.org/statements/towards-

eradication-violence-against-women-and-

girls)

“When viewed in the broader context, the
situation of rural women is but one of the
symptoms of a social order characterized
by inequity, violence and insecurity. As
such, the vision of women’s empowerment
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must go beyond making room for women
to participate in society within the present
social order, as this will not suffice to end
the marginalization of rural populations
and the entrenched patterns of
discrimination against women. The
empowerment of women  requires
profound changes in the minds and hearts
of people and in the very structures of
society. It begins with the understanding
that the equality of women and men is
more than a desired condition to be
achieved for the common good; it is a
dimension of human reality. In those
aspects that make human beings human,
women and men are fundamentally equal.
The goal at hand, then, is not only the
empowerment of women for the
advancement of agriculture and rural life;
it is the full engagement of women with
men in the construction of a new social
order. Though marginalized by present-
day economic and development
frameworks, women are neither victims
nor simply under-resourced members of
society. In fact, they represent the
greatest source of untapped potential in
the global effort to eradicate poverty and
advance collective prosperity.”

(From: The empowerment of rural women
and their role in poverty and hunger
eradication, development and current
challenges—B.1.C's contribution to the
56th Session of the United Nations
Commission on the Status of Women27
February 2012.
(http://www.bic.org/statements/empower
ment-rural-women-and-their-role-poverty-
and-hunger-eradication-development-and)

In the most recent forum to determine the
Millennium Development Goals to follow
the end of this current cycle, the following
statement was presented by B.I.C.
representatives.

The post-2015 development agenda needs
a comprehensive goal to promote the
equality of women and men, according to
panelists at a major UN forum on women'’s
issues and the Millennium Development
Goals (MDGs).

Speakers at the forum, held 4-5 December
2013, also said that the empowerment of
women and girls should be woven into all
other future goals for sustainable
development or poverty eradication,
because women worldwide play a key role
in such issues and are greatly affected by
them.

“There was very strong and consistent
support for a stand-alone goal on
women'’s equality, women’s rights and
women’s empowerment,” said John
Hendra, deputy executive director of UN
Women, summarizing the first day of the
“Forum on Challenges and achievements
in the implementation of the Millennium
Development Goals (MDG) for women and
girls — The road ahead.”

“There was also equally very strong
support for the integration of gender
equality across all the goals, across the
whole framework, especially in the area of
sustainability and global partnership,” said
Mr. Hendra.

Tribal Women at Barli Institute, Indore:
http://www.barli.org/Vocational Training/batic-block-
printing.html
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“In short, I think we heard a very strong
call for women and girls to really be at the
center, to really be at the heart, of the next
development agenda,” he said.

Sponsored by UN Women in preparation
for the 58" Commission on the Status of
Women, which is scheduled for March
2014, the forum brought together UN
ambassadors, UN agency officials, and
civil society representatives to discuss
progress on MDG 3, which seeks to
improve women’s education, and to
consider new goals for women after 2015,
when the MDGs expire.

Panelists said the world had made
significant headway towards achieving
MDG 3, which specifically called for the
elimination of “gender disparity in primary
and secondary education.” But speakers
also said it did not go far enough, failing
to address disparities beyond education.

“There are structural sources of gender
inequality that are not adequately dealt
with in the MDGs,"” said James Heintz, a
research professor at the University of
Massachusetts. “And unless you address
those structural sources of gender
inequality, you will not achieve the MDGs."”

Dr. Heintz and others said structural
inequities that set women apart from men
in attaining development goals include

issues related to unpaid care work,
reproductive  rights, pay and job
differences in the labor market, and

pervasive violence against women.

Indeed, violence against women was
identified by a number of speakers as
being an impediment to sustainable
development and poverty eradication.

"On a daily basis, we deal with cases of
women and girls being raped, girls being
sold, forced into marriage, underage

marriage, or girls being exchanged for a
crime someone else has committed,” said
Manizha Naderi, executive director of
Women for Afghan Women, which has
some 25 shelters or facilities in ten
provinces across Afghanistan.

“The elimination of violence against
women is very important because it
addresses every other single MDG,” said
Ms. Naderi. “Not being able to attend
school is a form of violence. Not having
access to health care is a form of violence.
So in the next set of development goals, I
would really recommend that violence
against women is addressed.”

Radhika Balakrishnan, executive director
of the Center for Women’'s Global
Leadership, said that a human rights-
based approach to new goals can help to
address such structural problems for
women and girls.

Stopping violence against women is
“critically important and we need to
address it, but we need to address it in a

much larger framework in which the
multiplicity of issues that women’s lives
confront are addressed,” said Dr.
Balakrishnan.

Lana ZakiNusseibeh, Permanent
Representative of the United Arab

Emirates to the UN, said concern for
women and girls “should be integrated
more fully” into the next round of goals.

"We must all therefore recognize that
women and girls are in every culture and
society, whatever the differences, vital,
effective and efficient contributors to
families, communities, societies, and
economies,” said Amb. Nusseibeh.

“Investing in women and girls, particularly
their education, brings significant and
measurable improvements in health,
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nutrition, survival rates, income, and well-
being of entire households,” she said.

Bani Dugal, the principal representative of
the BIC to the United Nations, said one
element of any comprehensive framework
to advance the rights of women should be
a greater emphasis on community-based
efforts.

“An important actor, yet one that is
seldom mentioned in relation to the

s
1A

Tribal Women at Barli Institute, Indore:
http://www.barli.org/Vocational Training/batic-
block-printing.html

development and implementation of
development  frameworks, is the
community” said Ms. Dugal, an official
discussant at the Forum.

“There is a tendency to overlook the
relevance of community to human
development,” she said, adding that
“community is also the locus of culture.”

“And it is at the deep level of culture — of
worldviews, attitudes, values and beliefs —
where the most powerful and sustainable
transformation can occur,” said Ms. Dugal.

Ms. Dugal’'s comments were echoed by
Lulu Xingwana, Minister for Women,
Children and People with Disabilities for
South Africa, who also stressed the
importance of working with communities
in the next set of development goals.

“Governments cannot do it alone,” said Ms.
Xingwana. “This is what we do in our
country when we address gender-based
violence — we involve the government and
the community, including local leaders and
religious leaders. Without community
involvement, we may not succeed, or
even make an impact.”

This article was originally published on
http://www.bic.org/news/UN-Forum-calls-
comprehensive-approach-
women%E2%80%99s-empowerment-
post-2015-agendaon 5 December 2013.

The BIC is a non-governmental
organization, with offices at the United
Nations, whose work focuses on the
promotion of a universal standard for
human rights, the advancement of women
and the promotion of just and equitable
means of global prosperity.

First National Conference on Universal Human Values,
Will be held At Baha’i Academy,
On 5-6 April 2014.

For details and call for papers
Visit:
http://www.bahaiacademy.org/
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Baha'i Academy Launches Its Revamped Website

The Baha'i Academy is glad to announce
the launch of its revamped website. It's
easier than ever to participate in ongoing
activities. Right from the opening page,
you'll love its friendly, interactive style.
Designed in both English and Marathi,
users will be able to learn about the
history, surroundings, mission and vision
of the Academy as well as peruse the
courses offered, read testimonials, enjoy
inspirational words from former students
and informative articles on pertinent
topics for those who are interested in
becoming active agents of social change.
Blogs provide valuable social networking
spaces for interaction and sharing on
inspiring and useful themes.

The Bahd'i Academy is an educational
institution with the mission to engage in
research and action in the field of values
education for institutions of higher
learning.

Its vision is to reach out to youth in India
to develop their Ilatent powers and
capacities and  build their moral

capabilities based on universal human
values in order to contribute to social
progress and make a better world.

Highlights of the Academy’s undertakings
are briefly introduced on the opening page,
each with a handy “read more” button for
those who desire more in-depth
information on the action-oriented
programme of Education in Human Values,
its face to face and online courses, the
Academy campus and facilities, the variety
of international collaborators that assist its
mission and upcoming exciting events and
announcements.

Looking under the “read more” button for
“Education in Universal Human Values”
will give you a thorough explanation of
the fundamental need for education to
change from simply being a transfer of
information to the building of students’
competence in order to help them become
“change makers” and true citizens of the
world.
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Under “The Campus”, students and
collaborators will find an overview of the
facilities including the meeting rooms,
accommodations, gardens and
surrounding amenities in Panchgani (click
on ‘Around Us").

Live links on the “International
Collaborators” page will lead you to full
descriptions of the Academy’s partner
organizations such as FUNDAEC in
Columbia and the Association for Creative
Moral Education (ACME) in Russia.

Face to Face Courses are increasing in
universities as well as on-line courses
which appeal to those who do not have
the time or budget to attend a class in
person. All courses are designed to
nurture the intellectual and moral growth
of the individual as well as contribute to
society’s collective development.
Examples of learning in action as well as
the more formal service learning projects
are shown on the website. The
Academy’s latest Course, ASHA (Abilities,
Skills and Healthy Attitudes), is reaching
out to post graduate students to help
build skills for enhancing their personal
and professional lives.

By clicking the “Courses” tab at the top of
the main page, you'll find overviews of
seven of the Academy’s ongoing
programmes. We're pleased to share
more about the new ASHA (Abilities, Skills
and Healthy Attitudes) course both on the
website and in the skill building article in
this issue of “The Compass”.

The latest news is covered, which
currently includes an invitation to
participate in the quarterly National

Creativity Award and the upcoming
National Conference on Universal Human
Values.

Getting involved is easy with a variety of
opportunities to sponsor  students,
collaborate as an institution, take part in
ongoing research, participate in an
internship or volunteer.

Do take some time to read through the
sections on student support to find out
how the Academy not only assists current
students, but continues to mentor former
students as they apply their learning in
family, work and community settings.

It's fascinating to read the blog entries in
the areas of Inspirational Poetry,
Experiential Learning, Service Learning
and Equal Wings. More to come. Pictures
and firsthand accounts tell the stories of
transformation ~ which  occur  when
participants focus their energies on social
action based on steadily building moral
capabilities.

We're interested in your comments and
suggestions. Examine what’s offered in
the resource section. Whether you're
interested in an academic article on the
teacher’s role in peace education, a script
for performing a class play, songs to
enliven your classroom, cooperative
games, or perhaps need some inspiration
for your own social action, these
resources will serve as inspiration for your
own projects or to mentor others. If you
have articles, songs, games or other items
to contribute to our electronic resource

library, please send them
to:thecompass@bahaiacademy.org.
We'd like to extend our unending

gratitude to the countless volunteers and
experts, both local and international, who
have helped to renovate the website. It's
an ongoing labor of love. Welcome back!
We're happy to be of service.
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Creativity for Positive Change

Creativity can be simply defined as a
phenomenon whereby something new and
valuable is brought into being such as an
idea, an artistic or literary work, a painting
or musical composition, a solution, an
invention, etc. It's an original approach to
a task. It's thinking outside the box of
“normal procedures” or “status quo” and
allowing divergent thinking to explore the
possibilities. Creativity is hard to measure
and therefore almost impossible to test.
We can determine a person’s
Intelligence Quotient, but not
his or her Creativity Quotient.

Though difficult to
containerize, the ability to
generate creative ideas is
highly praised and valued in
all areas of life. Previously
thought to be the sole domain
of artists, in the current
paradigm, creativity is vitally
important to any field of
endeavor, from medicine to
business, and from
engineering to economics.

In a summary of scientific
research into creativity, Dr.

Michael
Mumford, Director of the Center for

Applied Social Research, University of
Oklahoma states, "Over the course of the
last decade, we seem to have reached a
general agreement that creativity involves
the production of novel, useful products,"
Creativity can also be defined "as the
process of producing something that is
both original and worthwhile" or
"characterized by originality and
expressiveness and imagination".
(Mumford, 2003)

This concept of being worthwhile deserves
attention. The series of courses outlined in

Fostering Personal Development and
Social Progress provided by the Bahd'i
Academy emphasize the importance of
taking initiative in a creative but
disciplined manner.

Being creative can involve cooking a meal
from scratch, making up a bedtime story
for a sleepy child, finding ways to cut
costs in a business, creating a social and
economic development project, or even

-, developing a creative solution to
a conflict at home or in the
workplace.

As a person builds capacity for
becoming an agent of change,
each belief, thought, idea and
action moves ever closer to an
ideal standard of behavior which
is conducive to the betterment of
humankind. Therefore, any
creative idea must be measured
by the highest standards of
beauty, knowledge and social
harmony. Essentially, an idea,
product or service must be
worthwhile—worth the time and
effort taken to create and
implement it. Its ultimate goal must be
the uplifting of humanity.

“But, I wasn't born creative. I don't have
the creative gene.”

Many people believe that creativity is a
gift—something bestowed on only a few
lucky ones who happened to win the
genetic lottery. Others believe that it's a
neurological quirk, a form of psychosis or
even the result of a childhood trauma.
However, most creativity experts such as
Roger Von Oech, author of A Whack on
the Side of the Head, Edward de Bono,
author of Six Thinking Hats and Andrew
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Goodman, author of Creativity—63 Short
Exercises to a Happier Life hold the
opposite to be true, that creativity is a skill
which we can learn, practice and use in
our daily lives.

Creativity is practical. It helps us solve
the very real problems of the world more
efficiently and effectively. It turns
problems into opportunities. It helps us
find innovative ways to tackle tough issues
that seem steeped in ‘impossible to budge’
traditions and ‘we've always done it this
way’ mentalities.

It is worth mentioning that there is an
intimate connection between creativity
and vision. How do things—physical
objects, projects, organizations—that
previously did not exist, come into
existence? Many of the elements that
compose them and the forces that keep
them together, and much of the
environment within which they operate,
exist before someone actually creates
them. Numerous people have seen these

elements, have felt the forces, and hav

Jsx‘ [\ ST E L S \

lived in the same environment. Yet it
takes a creative person to put the
components  together  and make
something that, before, was not there.

To do this, the creator must first have a
vision of that which is being created and
the process through which it will be
created.

Numerous experts have distilled this
process and have published their findings.

James Webb Young who wrote the
enduring creativity classic, A Technique
for Producing Ideas, (Young, 2003),
explores the following steps throughout
his book. The steps have been used as a
jumping off place for any additional
information:

1) Gather raw material.
2) Digest the material.
3) Incubate.

4)  An idea will appear.
5) Make it real.

The Compass | Vol. 7, No.1 | February 2014 11



Step 1: Gather Raw Material

The first step in unleashing your creativity
is not picking up a paintbrush or opening
your Photoshop program. It involves
gathering information about the topic at
hand. Whether youre making a poster
about ways to find true happiness, social
harmony and peace, or trying to convince
people to right a wrong or change
something in society, the main task is to
express your thoughts and feelings so that
others understand. To do that, you must
know your subject well.

Step 2: Digest the Material

The second step involves digesting and
working with the raw material that you
gathered in the previous step. In order to
physically digest food, you take something
into your system and break it down so
that it can be assimilated as nutrients or
discarded as waste. It is the same when
digesting information. It must be broken
down into its component parts and
decisions must be made about whether
each is true, wise and follows a standard
set of moral capabilities. Finally, options
must be generated, which will happen at a
later stage in the process, but the seeds
of those options begin to be germinated at
this stage.

Step Three: Take Time for Incubation
The third stage is letting go. You just drop
the subject entirely, go do something else,
and let the unconscious mind deal with
the problem. According to Margaret A.
Boden, founding dean of University of
Sussex's  School of Cognitive and
Computing Sciences, in her book, The
Creative Mind, incubation is needed to
handle complexity and it is during this
relaxing period that people unconsciously
and consciously combine ideas with a
freedom that denies linear and rational
thought.(Boden, 1990).

Ny

i — Many creative geniuses such as

- Albert Einstein or Dali are

known for napping as a way to disconnect
and allow for incubation. These mental
breaks allow the unconscious mind to go
on thinking in a relaxed state, which leads
to profound insights.

In the Academy’s module “Beauty,
Knowledge, Transition” one of the first
exercises is a nature walk through a forest
or garden paying full attention to the life
around us, using all of our senses and our
feelings. Being in full harmony with nature
inspires us. Plus, the physical exercise
sends oxygen to the brain to enhance the
creative process.

Seymour Cray, the legendary designer of
high-speed computers, used to divide his
time between building the next generation
super computer and digging an
underground tunnel below his Chippewa
Falls house. He would immerse himself in
his work, and then he would walk away
from it and let the ideas percolate.(Ditkoff,
1998)

Apparently, Thomas
Edison, a man with ™
over 1,000 patents to éﬁv =X
his credit, would go ;
down to the dock and
fish. He even tried
fishing wire as a filament material for the
light bulb. (Wikipedia, 2014)

Therefore, after a period of thinking hard
about a problem, the next step is to either
work on something entirely different, or to
relax, take a nap or walk in nature. Many
people have reported "Aha!" moments
while taking time for incubation.

Step Four: An Idea will Appear

In 2010, Professors Vinod Kumar, Ignatius
Pereira and Prem Kumar from the Indian
Institute of Technology in Mumbai
facilitated a workshop on creativity. Their
suggestion is that we come up with many
ideas and then discard useless ones. To
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generate many ideas from which to
choose, we must go through an
“assumptions breaking” process wherein
we discard the preconceived notions and
try new approaches. Ultimately, we have
to take chances if we want to come up
with new ideas. (Kumar, Pereira, Kumar,
2010)

Where do these new ideas come from? No
one knows exactly. A religious person
might say that they come from the
spiritual realm. Another might say that
they come from our higher self or the
universe or random chance. Wherever
they originate, the moment of clarity and
creativity can be measured on an MRI
(Magnetic Resonance Image). A recent
study showed that 30 seconds before an
idea erupts into our consciousness, there’s

a spike of gamma wave rhythm (Lehrer, p.

7, 17). In fact, we know the answer
before we realize we know the answer.
Alpha waves direct our attention inward
for insights. A steady rhythm of alpha
waves is predictive of solving an insight
puzzle up to eight seconds before the
subject realizes the insight consciously.
Brain wave analysis points to a network of
neuron shifts prior to each new idea.

Just as it takes a network of neurons
sparking together to bring an idea from
the internal realm to the external, a
diverse social network is a key factor for
producing the highest levels of creativity.
In cited studies (Lehrer, p. 203), a large
number of weak social ties appear to be
more effective than a small number of
strong ties due to the happiness
advantage. Happy people with lots of
social connections are much better at
guessing and people who daydream score
higher on creativity scales.

Step Five: Make it Real

The final stage is where you use trial and
experimentation to test, edit, refine and
polish the idea. In addition, at this step

you need to make your idea real through
action of some sort. Paralyzed by
perfectionism, some people with great
ideas stop at Step Four. Fear of failure
prevents many good ideas from helping
the world. It's natural to want to do
things right the first time and to receive
praise for our efforts. We're motivated
both by the desire for a reward and the
fear of punishment. However, creative
people spend infinite amounts of time
going through a continual process of
action, reflection and change. Reflection is
one of the key elements of progress. An
idea, brought forth, will naturally lead to
reflection about its success and what
needs to be done to improve it for future
iterations.

Rice Freeman-Zachery, author of "Living
the Creative Life: Ideas and Inspiration
from Working Artists", says, "Instead of
looking at the world as it is, look at
everything as being full of possibilities.
Instead of seeing what is, look for what
could be. If you're an artist, you look at
everything as a possibility and inspiration
because you know that ideas can come
from anywhere.”

Dr. Caroline Myss, a pioneer in the field of
energy medicine and human
consciousness, asserts that, “Ideas are
free. They don't cost you a thing. You
can live in the world of thought all the
days of your life and never go broke. You
will also die unfulfilled, because an idea
that never incarnates, that never becomes
physical and grounded in this world, will
eventually feel like the most painful
burden you ever had to bear.” (Myss, p.
105)

Though creativity cannot be taught, it can
certainly be nurtured. Though you may
suddenly get inspired with a burst of
creativity, it doesn't have to hit you like a
bolt of lightning — it can also be sustained
and even enhanced if you have the right
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outlook, set up a favorable routine, and
don't put too much pressure on yourself.

Each quarter the Bahd'i Academy
challenges students in its courses to light
fire to their creativity as a way of
demonstrating their understanding of the
course themes. Three students are
awarded the National Creativity Award for
their creative contributions to furthering
the impact of its programme in developing
moral capabilities of the youth and
promoting social progress. These creative
contributions are of various types such as
advertising and product designs, literary
contributions in the form of research
papers, articles or poetry, community
projects to address local issues, etc.

The National Creativity Award for
Jan-March 2014:

Creativity Type: Designing posters and

banners

Variations: Hard copy posters OR digital

posters

Themes: Concepts included in any one of

the following Baha'i Academy modules:

e Moral Capabilities

e Beauty, Knowledge, Transition

e Basic Concepts: Education

e True Happiness, Social Harmony and
Peace

e Service Learning Activities: Education
in Action

The purpose of any exercise like this is
always to enhance the student's
understanding and field work through
creative expression. The details and
awards are given in the Baha'i Academy
website

*&

M

RENCE I Tormekon
Ammuﬂoﬂd
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Theory Into Practice—Learning in Action

L A

“In theory, theory and practice are the
same. In practice, they are not.”
- Albert Einstein

Einstein’s comment is just as true today as
when he said it 70 years ago. Theory, if
not put into practice is useless and
gradually decays, and practice without
theory may lead to disaster, usually
sooner than later.

As reported in the Marathi translation (The
Compass, Jan. 2014) of Amar Kumar
Chaudhary’s article, “Value Education: the
Need of the Nation” (Univ. News, Vol. 51

!
A
&

sake, but also being worthy contributors
to the society.” (Un. News, V. 51 #45, A.
Singh, p.11)

Jitendra Gandhi, author of ‘Life Skill
Education: An Urgent Need in Higher
Education”, (Univ. News, Vol.51, #49, p.
42) quotes from the National Knowledge
Report (2006), which states, “the skill set
of the vast population of India is far lower
than international standards” and goes on
to assert the great need for Life Skills
Education. Mishra, Sharma and Mishra, in
an article entitled “Access, Equality and
Inclusion: Issues in Higher Education”

#14), the Education Commission said 50
years ago that a serious defect in the
school curriculum is absence of provision
for education in social, moral and spiritual
values. The National Policy on Education
emphasized again, in 1968, the need for
development of moral values among the
youth citing that “Students should not only
be educated, but they should also be
developed as the responsible human
beings. The purpose of education is not
only gaining knowledge for employability

(Univ. News, Vol.

50, #32, p. 8-12) share their views: “We
should have an education system keeping
in mind the type of society we want to
create. In a static society, the main
function of the education system could be
to transmit knowledge to new
generations. But, in a dynamic society,
the educational system should not only
transmit the knowledge, but also help in
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preparing the vyouths to face the

challenges of the future.”

Knowledge and awareness are coupled
with planning and action in the Bahd'i
Academy’s Education in Human Values
courses. The principle of applied action is
an integral part of each module and
ensures that the learner has the
opportunity to experience, and put into
practice, the information from the course.
Module one ‘Moral Capabilities’ of the
programme, “Education in Universal
Human Values” extends two such
opportunities through practicals entitled
‘Equal Wings' and ‘Uprightness’.

Developing individual moral capabilities is
the aim of the program. “Developing”
implies doing, changing and improving
over time. These moral capabilities enable
one to change oneself and be a humble
change maker in the family and eventually
in society at large.

Practicals are an on-going aspect of the
program. Students learn that the family is
the unit of society where one is prepared,
developed and molded through life-
building experiences. Depending on the
outcome of these experiences, one forms
habits which are either social or antisocial.
These habits and experiences form a
foundation which underpins all aspects of
one's social life even when one is
expected to be and feel quite
independent. Independent adults do not
face the ‘control’ issues that exist in the
family, but enjoy relative freedom to act,
make decisions, set goals and seek
fulfillment. Moral capabilities ensure that
fulfillment is not done at the expense of
others.

Practical application of moral capabilities
begins in the family and extends beyond.
The extended family includes people who
are connected by blood or voluntary
bonds such as marriage or adoption. The

bonds between the members may or may
not be as close as the nuclear family. But,
the extended family does offer a form of
acceptance and a sense of belonging.
The extended family is much less
complicated than society and, therefore,
easier to comprehend and operate within.

One's extended family is therefore a
starting point for the transformation of
mankind from its childhood to maturity.
The nature of the extended family and the
relationships are less complex and,
therefore, more conducive for such
activities. It is said that “Charity begins at
home”, hence, home is the first proving
ground for the acquisition of moral
capabilities.

Equal wings:

In the student/participant’s first practical
he/she is required to identify three
situations regarding the lack of full
equality between men and women within
his/her extended family. The student is
asked to make a plan of action to begin
the process of remedying those situations.
Further, each student is expected to put
the plan into action and report the impact
of that action on self and family. In
theory, this task sounds easy. In practice,
it can be daunting as well as illuminating.

During this whole process the student
develops a number of skills. The first is to
identify the prevailing situation, which
demands keen, unbiased observation to
determine whether equality is practised in
one’s family/ extended family. Thus the
skill of observation is developed. S/he
learns to analyse the situation and,
further, to discuss it with the elders in the
family. The skill to analyse is developed.

Naturally discussing with the elders in the
extended family requires courage and
confidence which s/he gathers over time
during the course, where interaction skills
are developed. Thus, self-confidence is
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developed. The student suggests options
and remedies for the situation by stating
the positive impact of full equality
between men and women. In order to do
so s/he needs to understand and
comprehend the types of families—
dominating and permissive—and their
roles in developing both constructive and
destructive habits. S/he also begins to
practice the principle of equality between
men and women, begins the pursuit of
justice and increases his/her knowledge,
for without knowledge any action will
either be fruitless or a disaster.

Uprightness:

This practical is related to doing activities
in one’s extended family in order to learn
and develop rectitude of conduct. The
student/participant is required to state
three activities that he/she will undertake
in his/her extended family to raise the
family’s level of uprightness, report the
result of the activities conducted and the
learning that has taken place.

More skills are learned as the student
analyses his/her own behaviour as well as
the behaviour of others. Thinking,
planning and organising skills are duly
developed as well. The simple cycle of
analysis, planning, acting and reflecting on
one'’s actions builds rectitude of conduct.
Awareness that something needs to be
changed is the first step and though we
would like to change others, it's a far
greater skill to become aware of our own

need for improvement. Even if we only
have the ability and control to change
ourselves—for instance, discarding an
attitude  of arrogance or  self-
righteousness— our change enhances our
extended family in subtle and not so
subtle ways. This practical also enables
the students/participants to identify the
connections of the course themes with the
needs of the community for the purpose
of Service Learning Activities.

Through collaboration of the Bahd'i
Academy with a number of institutions of
higher learning so far several thousand
students, teachers and non-teaching staff
have completed Module 1 - Moral
Capabilities. Reports submitted by the
participants  identify the prevalent
situations in their extended families, the
actions taken, as well as the impact those
actions had on themselves and their
families.

Topics of concern under the banner of
Equal Wings included:

Levels of contribution in the family
decisions

Disparity of education
Equality in general
Discrimination

Faith

Order of doing things
Consultation

Difficulty explaining things
Respect

Dowry issues

Need for Persistence

The vast majority of the concerns fell into
the areas of education, general equality
and discrimination respectively.

Students expressed their opinions that
“education makes life perfect, which
means education is very important in our
lives,” and “education is essential, and
because of technology all in the household
must be better educated.”
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After participating in the course their
awareness was greater, as shown by their
comments such as “If girls are educated,
they will help the society develop,” and
“When girls are given higher education,
they progress as does all of society.”

They felt the need to take on active roles
and be agents of change as seen through
their remarks “I learned and felt that it is
my responsibility to make everyone
understand the importance of education,
especially the girls’ education, as they are
the homemakers and the first educators of
the children.” Further, “Boys and girls
must be given equal status in the family;
this discrimination is against the principle
of equality.”

Raise
awareness

Act, evaluate Observe
and report

Awareness is the first step as explained
by one student: “There is still awareness
required for equality between men and
women and the girls need to be told their
rights given by the constitution.”

The second step is observation. I
watched this girl every day. The people
were making her do all the household
work and not sending her to school.”

The third step is planning. “My aunt and
I made a plan to explain to her family
members that this behaviour is not good.
A girl must also have a good education
and the support of her family. Then, she
will be able to make good decisions.”

The final step is acting, evaluating and
then reporting on what happened. “At
first, the family members were not ready
to listen to anything, but when I told them
stories about great women, they realized
the importance. Her mother was the first
to be convinced. Girls should have rights
in the family and be treated with equal
importance. We cannot dominate them or
mistreat them.”

Another representative situation went like
this:

Awareness: “Gradually the discrimination
between men and women will be
eliminated.”

Observation: "“The members of my
family were greatly divided, and separated
by gender. At mealtimes, the women
would cook and the men would eat first.
The women ate the leftovers.”

Planning: "I planned to have a family
meeting and express my regret that we
could not all eat together as a family,
sharing equally.”

Act and report: "On Sunday, I made a
menu by discussing with every member of
the family and we all ate together and
were happy. It is my conclusion that you
can change anything with your deeds. To
change any situation, you

need to do it first, to

implement it within

yourself, and any family

problem can be solved

by a group

discussion.”

A third:

Awareness: “Female infanticide is
wrong.”

Observation:"My brother already has
one daughter and his wife, who is
pregnant, want to find out if it will be
another girl. If another girl is born, they
will lose their status in the family, so they
are considering abortion as well as
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breaking the law to find out the sex before
birth.

Planning: "I wanted to talk to them
about the importance of women.”

Act and report: "I talked to them about
how important girls are to the society,
how important it is for them to be
educated and how they serve their
parents. My brother and his wife
understood and the abortion was not
done. I have two sons myself and I feel
bad that I do not have a daughter, but I
compensate by loving my brother’s
daughters.”

Among the dozens of topics of concern
under the banner of Rectitude of
Conduct the following garnered the most
examples:

Equality issues
Education needs
Respect
Problem solving
Family

Honesty and other virtues
Cooperation
Need for change
Helping others
Unity

Work related

The practicals for Developing Rectitude of
Conduct followed the same pattern with
amagzing results:

Awareness: “If decisions are taken
together, the atmosphere is happy and
they result in a happy ending.”
Observation: "It appeared that my
father was planning to arrange a marriage
for me without my consent.”

Planning: "I determined to have an equal
say in the matter and asked to meet the
man first and then for a family discussion
to take place.”

Act and report: “Parents really do know
their children well and the man they chose
for me was very kind. We liked each

other immediately and had much in
common. The family meeting became a
party rather than an argument. Marriage
is a joining of hearts and a joining of two
families to form one big, extended family,
so the decision about who to marry should
not be done by one person alone; it
should be done by all together in a
discussion.”

And:

Awareness: “Liars lose the respect and
trust of others.”

Observation: “I observed that my
younger brother was constantly telling
lies.”

Planning: "I planned to notice when he
lied and prove to him that he was losing
the respect and trust of the rest of the
family. They stopped relying on him for
anything and I wanted to point that out.”

Act and report: “Whenever I noticed
that my brother was speaking lies, I
stopped him. Until I pointed it out, he
didn't realize what a habit lying had
become. He started speaking the truth
and his self-confidence increased. As for
me, I gained the capability of explaining
difficult topics to others in a way that
would make them understand. I also
learned that if you do something from the
heart you are bound to be successful.”

Other students’ practicals ranged from
getting a neighbor into an addiction clinic,
helping a family member stay in college,
preventing a couple from eloping and
encouraging them to tell their parents of
their commitment to one another, which
resulted in a legitimate marriage. Large or
small, the efforts made by these students
transformed the lives of those they
touched and their own lives as well. The
value of putting learning into practice
cannot be diminished.

Note: The examples given are summarized
and combined from multiple students and
do not represent any given individual.
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Baha'i Academy’s ASHA Prog.
(Abilities, Skills and Healthy Attitudes)
For P.G. Students

According to the World Health
Organization, life skills may be defined as
“abilities for adaptive and positive
behaviour, that enable individuals to deal
effectively with the demands and
challenges of everyday life” (WHO, 1997,
p. 1). “Every school should enable children

and adolescents at all levels to learn
critical health and life skills.... Such
education includes comprehensive,
integrated life-skills education that can
enable young people to make healthy
choices and adopt healthy behaviour
throughout their lives” (WHO, 1997, p. 80).
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Amongst the list of life skills WHO
advocates are: critical and creative
thinking, decision making, problem solving,
effective communication, effective
interpersonal relationships, self-awareness,
empathy, coping with stress and emotions.

Further definition of the term “skill” is in
order here. A skill is defined as the ability
or capacity acquired through deliberate,
systematic, and sustained effort to
smoothly and adaptively carry out
complex activities or job functions
involving cognitive skills, technical skills
and/or interpersonal skills.

Cognitive skills teach how to think; they
include analysis, evaluation, synthesis,
extrapolation and  conceptualization.
Interpersonal skills teach how to relate to
others and include rapport, compassion,
emotional intelligence and empathy.
Technical skills teach how to make or do
something and include making, creating,
practice, ability and action.

Considerable government initiatives have
been undertaken over the past 50 years in
India to upgrade the vocational and
technical skills of employees. In 2009, the
Finance Minister announced the formation
of the National Skill Development
Corporation (NSDC) in his Budget Speech.
(http://www.eximguru.com/Budget-

Speech0809.aspx) The NSDC was set up
as part of a national skill development
mission to fulfill the growing need in India
for skilled manpower across sectors and
narrow the existing gap between the
demand and supply of skills. (NSDC 2009)

Its goal is to contribute significantly
(about 30 per cent) to the overall target of
skilling/up-skilling 500 million people in
India by 2022, mainly by fostering private
sector initiatives in skill development
programmes and providing funding. It's a
remarkable endeavor and much needed as
the numbers of workers entering the

workforce each year still outstrips the
amount of jobs available.

In addition to vocational skills, more and
more high school graduates are seeking
higher level degrees in order to have a
better portfolio, lift themselves out of the
vocational sector and beat out the
competition for white collar jobs.

Unfortunately, education doesn’t always
equal skill. Often employers complain that
universities  provide graduates with
qualifications, but not necessarily the right
soft skills to become good leaders in the
business sector. A qualification says, "I
know this”, a skill says, “I can do this”.
Employers in the 21%century are looking
for highly qualified graduates who also
have practical skills in the areas of self-
awareness and motivation, goal-setting
and accomplishment, self-esteem and self-
confidence, interpersonal relationship
building, team building, communication,
decision making, problem solving, stress
management, time management, and
crisis management.

In response to this demand, the Baha'i
Academy, in cooperation with participating
universities, announces the inception of its
newest course, ASHA, which stands for
Abilities, Skills and Healthy Attitudes. This
post graduate course provides an
opportunity to acquire practical skills
needed in our personal and professional
lives to enhance the theory and technical
skills taught in school. This program will
focus on cognitive and interpersonal skills
which are useful no matter which
technical field a PG student is in.

Skills are transferable outside of the
classroom (they don't go away when you
walk out the door); they are knowledge in
action and they benefit mankind. Here are
the ten keys skills explored in the course.
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10 Keys to Enhance Moral Capability

Engage - When working with others to
solve a problem, devising a principled set
of rules, based on truthfulness and
trustworthiness, for your interaction, is
paramount for success.

Empathize - During any discussion, every
effort should be made to be frank and
loving, candid and compassionate, while
being actively interested in the views of
others. Interaction should avoid conflict
and contention.

Explore - Information should be gathered
from a wide range of sources, with diverse
points of view represented.

Envision - Identifying the greater
purpose and vision for what a group is
trying to accomplish enables those
involved to create a balanced, positive,
future-focused frame.

Expand - Positive thinking helps create
diverse choices which lead to better
decisions. Ideas presented become the
property of the group. This allows for the
free flow of discussion of an idea without
a retained ownership that needs to be
defended.

Elucidate — The ability to identify the
ethical principles, as well as the other
decision making criteria, needed to
evaluate the choices aids in the process.

Evaluate - Comparing choices with
principles and other positive criteria,
including resources, and relationships
furthers the process as well.
Execute-Taking collective action to
resolve the issues, repair the relationship,
promote positivity and create harmony is
invaluable. Once a decision is made, it is
incumbent on the entire group to act on it
with unity — regardless of how many
supported the measure.

Examine - Reflecting on decisions and
actions to improve them enables a cycle
of implementation and change.

Enhance - It is crucial to raise the
relationship, project, goal, plan or solution
to a higher level or degree. This is
intensifies progress through modification
and a culture of learning.

Man should be regarded as a mine rich in
gems of inestimable value. Education
alone can reveal these treasures and
enable mankind to benefit there from.
These gems include capacities, strengths
and qualities that each individual is
endowed with. The Abilities, Skills and
Healthy Attitudes [ASHA] course is an
endeavor to explore the mine of personal
capacity, discover its treasures and
develop the individual’'s moral capabilities
for self-improvement and social
advancement.

Different teaching methods are employed
to engage the students, learn the content
and develop the skills. These include
lecture, individual and group work,
cooperative learning and cooperative
games, art, projects and
presentations. Service learning activities
are the final team project.

The Compass | Vol. 7, No.1 | February 2014 27



In consultation with teachers and students
there was overall recognition that normal
university courses fulfill the need for
acquiring knowledge, but do not always
adequately address the skills needed in a
graduate’s life to interact with his family,
community or work environment.

Skills are necessary to build relationships,
understand one another and work
together effectively to bring about
change. Most employers say that
graduates are lacking in basic skills such
as interacting with colleagues of different
generations or genders, knowing when
to brainstorm possibilities and when to
act, balancing short-term objectives with
long-term  planning, maintaining a
possibility centered mindset, choosing
the right form of communication for an
audience to preempt or resolve a
conflict. Underpinning all of these skills
is consultation in the form of
communication skills, teamwork skills and
independent/initiative skills, and
leadership skills. Though many of the
skills appear contradictory, such as being
a good team member on the one hand
and a good leader on the other, graduates
need to be adaptable to any situation—to
lead when necessary, to follow when
needed, to work together when demanded

or independently when

required. In
addition, they need to have the desire to
continue developing their skills.

We commend the forward thinking
institutions that bhave adopted this
program and who were collaborators in its
creation.

For further information on the cited
reports: World Health Organization reports:
www.who.int; http: //www.who.int/whr/
1997/en/index.html
http://www.who.int/whr/2008/en/index.ht
ml

National Skill Development Corporation,
India (2009, About National Skill
Development Corporation, India,
www.nsdc.org, accessed 13 Jan 2014)
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What's the Point of School?
Rediscovering the Heart of Education

Guy Claxton is one of the UK's foremost
thinkers on creativity, learning, and the
brain. He is Director of the Centre for
Real-World Learning at the University of
Winchester, and the author and editor of
over twenty books on learning and
creativity, including the best-selling Hare
Brain, Tortoise Mind: Why Intelligence
Increases When You Think Less. His
latest book, What's the
Point of School—
Rediscovering the Heart
of  Education blends
down-to-earth examples
with the latest advances
in brain science. Written
with passion, wit, and
authority, this brilliant

book will inspire teachers, O
parents, and readers of
all backgrounds to join a
practical revolution and
foster in the next
generation a  natural
curiosity and the spirit of
adventure.

\

What's the Point of School? takes the
reader beyond the sterile debates about
better curricula and dumbed-down exams
in order to reveal the key responsibility of
education today: to create students who
enjoy learning. With their emphasis on
stressful exams and regurgitation of
information, Guy Claxton claims that
schools are currently doing more harm
than good, primarily making students fear
failure. Instead, schools must encourage
students to develop their curiosity, ask

stupid questions, and think for themselves.

He explains the latest scientific theories
about

how the human brain learns, and reveals
some of the core habits needed to create
a strong, supple mind. He then goes on to
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explain how these are already being
successfully implemented in some schools
- all without chucking out Shakespeare or
the Periodic Table.

We are familiar with the perspective of
qualifications. the concern to monitor and
measure how much of the curriculum has
passed successfully into the mind of a
student. Albert Einstein said

that ‘education is what
remains after one has
forgotten everything one

learned at school’.

Think about what “normal”
school teaches you: to copy
down facts, remember them
accurately and reproduce
them on demand. In this
case, the skills you are
learning are note-taking,
memorization and the
attitude of unquestioning
acceptance  of  authority.
Alternative schools might have curricula
built around groups researching self-
chosen projects which teach the skills of
collaboration and discussion and the
attitude of self-organisation. According to
Claxton, we must care about the content
and the quality, the immediate
performance and the  cumulative
development—all are pieces of the skill set
we must learn to be successful in life and
make  meaningful  contribution to
society."In thrall to content and
qualifications, we have forgotten the
deeper purpose of education,” Claxton
relates. “In the rush to make young
people into successful exam-passers, we
have overlooked their deeper need to
become successful people, eager to learn
and grow in the real-life world of work,
leisure and relationships—and to become
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successful people they need a rich set of
useful, general-purpose habits of mind
that will stand them in good stead
whatever they want or need to turn their
hand to.”

In Claxton’s book, he suggests building
qualities of mind such as curiosity,
courage, investigation, experimentation,
imagination, reasoning, sociability and
reflection. “When children have been
helped to develop these ‘learning muscles’,
they feel more confident and are more
willing to engage intelligently with the
difficulties in their lives.”

He outlines his practical programme called
“Building Learning Power” which he has
implemented in Cardiff, Bristol and
Oxfordshire, among others. With
colleagues at the University of Bristol, he
has developed ways in which schools and
pupils can keep track of their own
developing ‘learning fitness’ and monitor
their progress.

He gives an example of BLP in action.
Julie Green'’s year five class was doing a
lesson on magnets. A series of small
experiments were set out and the children
carried out the experiments in groups of
three. However, Ms. Green explained to
them that they would also be stretching
their questioning muscles, because she
wanted them to think up the kinds of
questions a scientist might be stimulated
to ask. These children not only learned
about magnets, but at the same time they
sharpened their understanding of how
different kinds of questions are good for
different kinds of purposes. The lesson
was then extended into life outside school
as the children were asked to think of
situations where these kinds of questions
would be helpful. Claxton purports that
these children may not ever need to use
what they've learned about magnets, but
learning about good questioning will be
useful for the rest of their lives.

With relevant chapters such as “Stress:
the children’s epidemic?”, “The Intelligent
Child: old beliefs and new science” and
“Bringing learning to life: rediscovering
the heart of education”, Claxton not only
explains why schools aren't getting better,
but how parents, teachers and
communities can cultivate successful
learners.

Howard Gardner, known in educational
circles for his theory of multiple
intelligences, lauds Claxton’s book as, ™A
hymn of praise to the qualities crucial to
learning as well as an informed and
reliable guide to nurturing them.”

Ken Robinson, author of “Out of our Minds:

Learning to be Creative”, and renowned
proponent of educational reform says,
“Education is failing our students
disastrously and so are most education
reforms. In this powerful, passionate, and
persuasive book, Guy Claxton argues that
the challenge is no longer to reform
education but to transform it.”

Find Guy Claxton’s book What’s the Point of
School? Oneworldpublications.com.
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